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PE Funding Evaluation Form

[image: ] It is intended that this template should be used as preparation for the completion of the statutory digital reporting tool being introduced this academic year. You can upload data (including swimming) from this template onto this platform once it becomes accessible.
[image: ] Before you decide how you are going to use the funding for this academic year you should reflect and evaluate the impact of your use of the funding in 2023/24.
[image: ] All spending of the funding must conform with the terms outlined in the Conditions of Grant document. [image: ] The template is a working document that you can amend/update during the year.
[image: ] Based on your evaluation of last year’s funding you should decide what you intend to do this academic year, how you will do it, and what impact you expect it to have.

It is important that the funding is used effectively and based on your school’s needs.
[image: ]  You must use the funding to make additional and sustainable improvements to the PE and sport in your school. [image: ] You must develop and add to the PESSPA activities that your school already offers.


Summative digital reporting from June 2025 will continue to include swimming and water safety information therefore funding can be used to provide top-up lessons where necessary to ensure pupils meet national curriculum swimming requirements.
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We recommend that you start by reflecting on the impact of current provision and reviewing your previous spend

	What went well?
	How do you know?
	What didn’t go well?
	How do you know?

	
Staff gained confidence delivering tailored PE sessions structured through our personalised tiered curriculum which was evidenced in curriculum ‘Big Books’
The integration of RealPE enabled staff to have a structured approach to PE teaching and learning delivery.
A variety of enrichment activities were offered to our pupils, including   rebound, Alpaca trekking, accessible cycling and gymnastics.
Sports day was delivered over 2 days and there were a greater number of activities available to pupils. 
Swimming: 100% of all children developed swimming skills over 10 weekly lessons. All non-swimmers made progress with increased water tolerance, experience of using floatation devices and attempting to kick and move with adult support. 3 children who demonstrated reduced movement in the water, used floatation devices to swim between 3m and 4m widths with some adult support.

	Subject leadership ‘book looks’ indicated there was clear evidence of: 

To allow teams creative freedom over their presentation of PE in big books.
Collaborative learning through joint class sessions.
Excellent use of pupil voice.
Clear use of symbols and visual supports for pupils.
Use of QR codes to show snapshots of progress. 

80% of classes reported an increase in  confidence with incorporating their own ideas into Physical Education lessons and there was greater variety of the way skills were taught as a thematic approach was used.
Trampolining skills were awarded when working towards the ‘Bounce-ability’ Award Scheme. 

100% of our children said they ‘liked’ going to gymnastics when feeding back in the pupil questionnaire 

There was an increase in parental participation at Sports Day which contributed to greater motivation for pupils.

Swimming: Staff made written observations during the first and last swimming sessions and liaised with swimming coaches to formulate a summary of skills achieved.

	Some children need a high level of support and sometimes resources can become damaged/ misplaced resulting in a depleted range of items for other classes.

Implementation of ‘Real PE’ lessons could have been more consistent across year groups and classes

More classes could have participated in the Dojo reward scheme so that a larger number of families benefitted

Ongoing building work meant that there was limited outdoor spaces resulting on classrooms being used for PE which had an impact on staff motivation.



 
	Staff absences have often prevented a member of the PE team to be released from class to support classes and model the Real PE scheme delivery. 

Some classes avoided using the Real PE 
programme and taught their own lessons as some viewed the implementation of ICT as an added complication.

A large number of classes opted for a bespoke reward system (not using Dojo) which was more suited to pupils’ level of understanding.









Review of last year 2023/25
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	What are your plans for 2024/25?
	How are you going to action and achieve these plans?

	Intent
	Implementation

	To develop the way impact, feedback and skills are evidenced to show group/individualised progress for swimming and other enrichment activities. 

Continue to provide a wide range of sporting activities which help develop new skills as well as cultural capital 

To further embed the Dojo reward scheme to promote parental physical 

To broaden our club offer to include a wider range of physical activities 

Order equipment which promotes a range of activities and interaction at playtimes 

To incorporate parental and pupil voice in National Sports Day 2025

To further develop Dance in relation to Ladywood’s tiered curriculum.

	Model the use of existing pupil voice visual resources when participating in sorting activities which is familiar for staff and children and create a recording form for enrichment activities which captures impact.

Investigate local opportunities and the possibilities for further sessions of existing activities.  Continue to embed our ‘Wild and Free’ Curriculum and prioritise the year groups for external enrichment activity visits.

Identify a selection of classes with the Dojo reward scheme and create a poster which includes information about the points system, to be shared with parents and pupils.

Invite staff to express their interest in delivering clubs. Tailor the pupil questionnaire to consist of information related to clubs.

Utilise the school communication team to create visual resources including pupil voice to use to gather feedback at Sports Day.  

Share curriculum aims with Dance teacher and consider selection of pupils/ classes for the sessions.


Intended actions for 2024/26
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	What impact/intended impact/sustainability are you
expecting?
	How will you know? What evidence do you have or
expect to have?

	Enrichment activities that children engage well with and give positive feedback on will continue to be prioritised which will further support engagement, promote wellbeing and foster a love of sport.

Structured observation documentation for swimming will improve assessment and evaluation processes. 

Staff will have access to training which will support their professional development by contributing to their ability to deliver effective PE lessons and other activities.

The continued use of our bespoke PE curriculum will continue to promote specific physical skills as well as social opportunities and the development of competitive spirit.

Participation in sporting events beyond the school will widen pupils’ experiences and staff can create links with other settings to help our pupils have new and valuable experiences in the future.

Club opportunities suggested by pupils will influence the Implementation of activity groups across school.




	New experiences will be provided and the benefits will be shared with parents.

Impact recording documents and swimming observation forms
will provide greater depth of information in relation to measuring progress and feedback.

Staff feedback will reveal how professional development opportunities have directly influenced pupil opportunities and the quality of their experiences.

Curriculum book looks will capture pupil voice and clearly demonstrate the acquisition of progressive skills. Subject monitoring will support this process. 
In addition to this, staff will have an increased level of confidence with the delivery of the PE curriculum observed by lesson drop ins and book looks.

Through the investigation of local activities, staff will work collaboratively with other settings to create new experiences for our pupils.

The annual Pupil questionnaire will determine pupils’ favoured experiences leading to impactful future planning.





Expected impact and sustainability will be achieved
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	What impact/sustainability have you seen?
	What evidence do you have?

	Through continued enrichment opportunities, a larger number of classes have had the opportunity access specialised teaching during weekly. trampolining and gymnastics sessions. (increased to 5 per week for 24/25) Pupils have also recently accessed sessions at the weekends. This aligns with the NGA’s mention of ‘engaging in physical exercise throughout (children’s) lives’. 

Regular subject monitoring demonstrated that differentiated targets were identified to maintain an individualised approach to teaching PE using the tiered curriculum. Additionally, promoting the use of varied vocabulary linked to PE topics fostered the curiosity of skills as well as their practice and  development.

A wider range of equipment including trampettes, balance boards and basketballs provided at playtimes allowed children to have more access to sports and physical activities and reduce challenging behaviours during playtimes.

All classes have participated in the ‘Wild and free’ curriculum which includes focused physical activities such as cycling, hill walking / walking in nature, gymnastics, table tennis, cheerleading  and trampolining.

Weekly dance lessons with an external dance teacher have continued to motivate and excite our pupils. 2 classes were identified for extended sessions due to the teacher’s observations of their developed engagement.
The teacher also choreographed a Year 6 leaver’s assembly with pupils of all abilities which contributed to the schools passion for a ‘believe and achieve’ ethos. Additionally, an intervention group (with pupils who staff identified as benefiting from support with engagement or behaviour) accessed weekly sessions in the sensory room and hall.
Pupils identified the residential trip to Bendrigg Centre and gymnastics as contributing to ‘finding their brave’.  Bendrigg feedback indicated many pupils took part in specific activities for the first time eg canoeing and a rope swing which excited children and led to positive praise from parents.

A new football club gave pupils a new and sustained experience at the sport as well as having a positive impact on behavior from children who wanted to attend. New Yoga and ballet clubs allowed children to develop their understanding of movement sequences and performance skills.

A group of pupils accessed a borough-wide Boccia event held at another setting. A large proportion of participating pupils were girls and children who haven’t participated in competitive events before, supporting them to have broader and more equal experience of sports.

Engagement with parents and promotion of physical exercise and enjoyment of sport was supported in the home environment by rolling out the Dojo reward scheme. 

Collaboration with a local SEN Primary school - Millwood – has enabled us to share practices and strategies with another setting who support a similar cohort of children. This promoted and celebrated inclusive practices and also provided another opportunity for girls to participate in sport. Upcoming meetings with staff are also planned for autumn 25. This was a valued experience which also aligned with the school’s values and ethos of collaborative and aspirational working

The Balanceabaility scheme enabled trained staff to deliver sessions to 
KS1/EYFS classes which resulted in staff from classes seeing the structure
 of a session and developing confidence in supporting children in 
different setting

The PE team delivered 3, whole-school staff meeting
Swimming: 
30 Y6 children attended 10 weeks of swimming lessons.  Staff observed progress with engagement (for children with complex needs and behaviors that challenge), using floating devices, movement with support or with increased stamina when swimming distances between 1- 25 metres.

	New impact documents which contain ‘I can’ phrases clearly indicates what skills and knowledge pupils have gained during activities. Examples included ‘swimming from the bar’, ‘forward rolls’ and ‘jumps on the vault’ in gymnastics.
New communication boards for gymnastics and trampolining are now based at the trampolining centre and staff model their use to coaches which further enhances pupil’s engagement and interaction during the activities. 

The leadership team shared dates and times of ‘Wheels for All’ sessions which run during the summer holidays to encourage them to continue to offer this activity to their children.

Staff plan daily, timetabled physical time and weekly PE lessons which is evidenced ‘Book look’ feedback pro-forma revealed: evidence of enrichment visits incorporated in curriculum PE evidence, consistent use of pupil voice, use of QR codes which progression throughout lessons and
the implementation of PE vocabulary symbol mats. 
The inclusion of the ‘Bridge tier’ in our curriculum responds to the growing number of pupils who need support with engagement yet have the ability to be challenged and embed basic skills.

Some purchased equipment has been implemented within ‘sensory circuits’ to support sensory processing needs as well as for promoting engagement in physical activities. The equipment forms part of the ‘SENSEPATH’ online sensory processing programme which are shared with class teams and parents.

‘Wild and Free’ booklets with annotations from staff showcases the range of activities; pupils also expressed their opinion of these activities. 

Positive pupil voice was gathered following ‘Dance with Lou’ sessions on impact forms and on the pupil questionnaire. Staff who supported pupils reported extended time-on-task over the course of a block of sessions and some increased calmness when returning to class. 

Bendrigg feedback forms were created to gather information about favourite activities. 
A child said ‘ I have to shoot the target in archery’ 
‘I like helping friends make their beds’
‘rowing on a boat’
I got to swing in a chair and listen to music!’
‘ I climbed in a cave’.

Photos of the boccia event, medals and feedback from staff and pupils. 

Staff and pupil visits to Millwood and continued communication between colleagues via email. 
[bookmark: _GoBack]
The PE subject team created and shared yoga, dance and fitness class videos to advocate participation in sports for Mental Health week 2025. All classes accesses and participated in these activities.  

Ladywood visited Millwood for ball games, staff visited to observe the teaching of PE lessons and balanceability sessions.

Staff disseminated principles of Balanceability to other classes which enabled them to deliver sessions independently.

Swimming: 
structured observation recording forms for swimming documented 
specific skills within ‘Duckling 1’, ‘'More' Awards (ranging from 1-4, each involving skills of increasing complexity). 4 children accessed 'More' Awards - 1-4 based on their prior swimming experience and increased capability. One child swam 25 meters unaided by the last week. 50% of the remaining 26 children completed the Duckling 1 Award. This involved completing 8 skills including travelling without support to a floating device, entering and exiting the water safely, floating and kicking on their back with some support. 5 children completed over half the skills from the Duckling 1 award. Other children were encouraged to practice a skill with different adults to develop their confidence and also continued to be challenged with skills from higher Duckling Awards eg making a supervised jump. This bespoke approach to the assessment and development of skills was well suited to the cohort as many of the children had spikey profiles when initially baselined. 100% of children developed skills over the course of lessons. 

An individual case study revealed significant progress for a pupil with complex needs: During weeks 1-4, M refused to get changed. A range of staff encouraged him by experiencing wetness on his skin, exploring swimming shorts/ towel and pool floats, using the ipad to show photos of his friends in the pool. M accepted sitting on a chair for 3 consecutive weeks. During weeks 5 and 6. M accepted sitting on a chair that staff gradually moved nearer to the pool. Staff continued to promote the activities that M’s friends were participating in. Through the use of visual support, M followed instructions to get changed and he got into the pool, with some support. He stayed near the edge of the pool and explored pool toys and floats. During weeks 7-9, M initiated changing and entered the water without encouragement. He smiled and asked for 'more swimming'. 






[image: ][image: ]
image4.png




image5.png




image6.png
Physical
Education




image7.jpeg
e ® @ YOUuTH
’, SPORT
. TRUST




image8.png
Department
for Education




image9.png




image10.png




image11.png




image12.png




image13.png




image14.png
Physical
Education




image15.jpeg
e ® @ YOUuTH
’, SPORT
. TRUST




image16.png
Department
for Education




image15.png




image1.png




image2.png




image3.png




image17.png
” )Physical

Eddcation




image18.jpeg
e ® ® YOUuTH
’, SPORT
. TRUST




